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Abstract

Currently there is a tendency to describe communication competence as a kind of "multidimensional
composition" which include various specific competences, not only in the sphere of language, and allows
for practical implementation of various types of speech acts., The child should be able to confront its
existing competences when entering into the school space. The child should be also able to participate
in new and various situations which will help with a development and improvement in order to receive
satisfactory level (from the individual's perspective) of functioning in different communication
relationships aside from environment of home and school.

The article will focus on communication competences of students with special educational needs,
especially emphasizing on “communication match of teachers” to students' abilities, which is necessary
in building a common conversation exchange.
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1 INTRODUCTION

The contemporary school is still looking for ways to educate and bring up diverse groups of students.
The implementation of the inclusion education paradigm in pedagogical activities turns into a new skill,
method, and new system.

Inclusive education is an ongoing process aimed to offer high quality education to everyone and to
respect the diversity, needs and abilities, characteristics and expectations of students with different
needs.

Special educational needs particularly refer to the group of students who cannot meet the requirements
of the generally applicable educational program. They have much more learning difficulties than their
peers. They are able to continue their education, but they need pedagogical help focused to their needs,
possibilities and limitations. They should be taught by specialized staff in appropriate base conditions,
taking into account different organizational solutions (Bogdanowicz 1995: 216).

Planning the didactic process for students with special educational needs, including the social learning
environment, focuses on adapting educational offers to the specificity of students' development at a
given stage of development (Brzezinska 2008).

Assistance to a diverse group of students with special educational needs should take into account the
moment of development along with the normative emotions for each student, cognitive readiness, mode
of action and motivation to change, ways of communicating their needs, as well as the features of the
environment in which the student operates.

Communication competence and its components are necessary in every situation between at least two
people. Communication competences have a special significance when a child with special educational
needs enters into a complicated relationship between people with different communication resources
and social status. It is then necessary for the student to use the appropriate repertoire of skills and
benefit from a specific resource of words that will allow him to make satisfactory contacts. In order for
this to happen, the child should also understand the symbolism of certain formulations and terms,
receive and at the same time combine verbal messages with desirable and consistent nonverbal
messages. It is also important that the student reflect on the readability of his message, apply
transparency in his own speech and analyze consistency from the point of view of its recipient. What's
more important, it seems that the student has the ability to correct in the message given by the message
illegible to the recipient or incorrect and properly tried to "match" to his interlocutor.
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The place where the child has the opportunity to establish relationships with other people who have
different communication resources and experiences, as well as opportunities to improve competences
related to communication with others is a school where teachers (their knowledge and skills and attitude)
set the path for common and effective communication.

2 METHODOLOGY

The aim of the research was to recognize the range of communication competences of students with
special educational needs in school situations, as well as to observe in "here and now" activities
undertaken by teachers which allowed to create conditions in order to meet educational needs. The
main research problem refers to the range of competences revealed by students with special
communication needs in school situations and what actions should teachers take to create conditions
aimed to meet individual educational needs.

The research was qualitative and was carried out in accordance with the adopted methodology of
grounded theory methodology (G., B. Glaser, A., L. Strauss, 1967). The main technique for gathering
empirical material was explicit, participatory and continuous observation. | assumed that it would allow
to learn the range of communication competences of observed students with special educational needs,
determine their individual needs and possibilities during educational classes (Polish language
education, mathematics education, art education, music education, physical education classes,
computer classes, English language). | assumed also that it will present the teachers ways of creating
conditions which will meet educational needs.

The research group consisted of 15 children with a certificate of the need for special education, who are
in the first stage of education (early school education). All students were students in public classes.
Observations were conducted from mid-September 2018 to January 2019. The basic criterion was
having a certificate about the need for special education.

3 RESULTS

The collected empirical material allowed for the analysis of the range of communication competences,
allowing to determine the needs and possibilities of the discussed group of students during educational
classes, and outlines the methods of teachers' activities in creating conditions for meeting the
educational needs of students in an integration institution.

Observations of school situations with the participation of students with special educational needs and
teachers have shown that communication competences can be described as a developed category of
specific skills that not only fall within the sphere of language, but significantly extend beyond its area,
allowing specific entities to send and receive different types of messages.

The basic components that capture the educational situation in terms of communication include: (1) the
existence of two communicating entities: teacher - student; (2) language communication (when this
element does not occur, one cannot speak about the didactic situation); (3) the teacher as the organizer
of the communication process, which affects students, and (4) the didactic situation, which includes all
activities, both verbal and non-verbal.

The message in interpersonal communication includes three main elements: verbal communication,
which refers to the content of the speech, non-verbal elements such as: the sound of the voice (timbre,
intonation, speaking speed, accent and paralanguage) and non-verbal communication, which includes
facial expressions, attitude, gestures, distance from individual interlocutors and communication by
touch, which is important for students with Asperger's syndrome.

Teachers in contact with surveyed students reveal awareness of the function of language in
communication that can help them work with students. In addition, both student and teacher activities
can be distinguished in the communication process during classes. Student activities include: (1) active
participation; (2) asking questions; (3) answering questions; (4) communicating with others during
classes; (5) performing tasks. The teacher's activities include: (1) presenting the content in a clear way;
(2) asking questions; (3) providing instructions; (3) providing feedback; (4) assessment.

Undoubtedly, certain substantive content is transmitted to the students by the teacher through a verbal
channel, while non-verbal messages supplement the verbal message. Emphasizing individual phrases,
voice modulation, emotional reference to the topic - those are just some of the elements that allow the
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teacher to present specific content and motivate children to express themselves and establish
communication relationships.

Observations of educational situations have shown that, by attempting to address a teacher's
statements, students may reveal various strategies that can help them. One can indicate here, among
others, the coherence of opinions expressed, judgments with given facts, and non-linguistic properties
that occur during the speech, including, e.g., speech rate, intonation, accent, facial expressions, facial
expressions, gestures, and voice color.

4 CONCLUSIONS

Developing communication skills of students with special educational needs should take place
simultaneously in many areas, taking into account: (1) the personal significance that students attribute
to knowledge by adopting techniques and strategies tailored to the individual student's capabilities. (2)
using the language in terms of a tool that allows to integrate content from various fields of scientific
cognition. (3) strategies in relation to the form of classes (resignation from the frontal form, in favor of
working in small groups) which will allow students with different communication competences to better
understand the discussed content. (4) the use of methods based on mutual cooperation at work, where
students with special educational needs will have the opportunity to present individual reception of
content, which may generate their greater activity during classes. (5) managing the learning process in
such a way that students can function in the social space as satisfactorily as possible by performing
specific roles.

Developing teachers' communication competences requires an approach from them, in which they will
try to "empower students", reflect on their real needs and improvements, mutual relations. The
interpretative dimension of the teacher's communication competences becomes the basis for building
and implementing mutual relations of students with special educational needs.

Despite many permanent elements, educational situations are unique and open due to the participation
of diverse groups of students with special educational needs. When interacting with students with special
educational needs, the teacher should be open to the multiple meanings of communication situations in
a diverse group. The purpose of such interaction according to R. Kwasnica (1994: 10-12) teacher -
student, student - teacher is the intention of agreement, which is expressed in the quest to agree on a
common interpretation of the surrounding world.

The quality of specific messages addressed to students largely depends on the attitude and motivation
of the teacher. A traditional teacher will prefer the transfer of knowledge itself, while a modern teacher
will primarily focus on his relationships with students and their appropriate level of communication. This
is a characteristic way of the communication model in education, providing students not only the
opportunity to dialogue with the teacher, other adults or peers, but also with themselves. This seems to
be the most optimal approach on the road to inclusions. One should not forget about the implementation
of the assumptions arising from the education system.

The process of inclusion of a student with special educational needs is conditioned by many factors.
One of the key seems to be the ability to establish correct relationships, which is conditioned by the
communication competences of the participants of the interaction. In an educational situation, this
means that both the teacher and students must have specific communication skills. Therefore, it should
be assumed that communication competences can become an inclusion tool only if both the teacher
and the student are able to communicate effectively. This awareness is a prerequisite for effective
communication, which is the foundation of inclusions. Developing communication skills for students with
special communication needs is largely dependent on the competence of teachers. Similarly, as the
quality of the education process is highly dependent on teachers; their qualifications and communication
competences (Strykowski 2003: 28).

It is worth to pose key problems in relation to the discussed issue: Are the Polish student education
system and teacher education system sufficient to develop their communication competences? What
actions do educational institutions take to improve the communication skills of teachers at work with
students with special educational needs? Do and how are the communication possibilities of students
with special educational needs identified in institutions, and how do teachers support the development
of students' communication competences, especially students with special educational needs?
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