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Abstrakt

Inkluzivna edukacia ako vzdelavanie vset-
kych ziakov v jedng $kole bez selekcie,
mozna vd'aka variaciam, je vyzvou pre su-
casné skoly. Aby sa dato hovorit' o uspechu
procesu inklu/ivncho vzdelavania, je pot-
rchiié poskytnut' pristup k vzdelavacim
a socialnym prilezitostiam v plnom rozsahu
vsetkym studentom a vytvorit' opatrenia so-
cialng inkluzie, ktoré nebudu iba v teore-
tickg rovine. Ciel'om prispevku je analy-
zovat' rolu ucitel'a v procese inkluzivng
edukacie z pohl'adu socialneho inzinierstva.
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INTRODUCTION

Abstract

Inclusive education as education of all
students in one school, without selection
due to any variation is a challenge of the
contemporary school. To be able to talk
about the success of the process of inclusive
education we need the social individuals,
which provide access to the full range of
educational and social opportunities for all
students and make social inclusion action
will not only theoretical. The aim of this
article is to analyze the role of the teacher in
the process of inclusive education from the
perspective of social engineering.

Key words: [Inclusive education. Teacher.

Social engineer.

Inclusive education as an alternative to integration and special education is
becoming more and more educational practice now. Including all students to the
education process in one school or class, regardless of the diversity of special
educational needs prevents from social exclusion and marginalization. Lack of
selection and segregation of students promotes learning of tolerance and
acceptance of all people, and above all, appreciation of individual differences in
shaping the identity process of young people. Openness to variety of social units
favors building a society with no place for stigma and discrimination.

To be able to talk about the success of inclusive education, and thus the
effective implementation of all its objectives, we need individuals who will be
guided in their actions by standards and principles based on social inclusion. It is
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also important for individuals to implement in social life all the ideas forming
the educational space promoting inclusiveness and also to interact with other
individuals or groups, in order to disseminate inclusive education, which is
classic social engineering activities.

The role ofthe teacher in inclusive education from the perspective of social
engineering has not been describe in subject literature yet. Social engineering as
a social activity in contemporary society has a pejorative connotation because it
is mainly associated with the manipulation. Activity in the area of education
aiming at achieving the intended social objective, does not have to be a negative
behavior. Social engineering can also be seen as a positive activity.

What then is the role of the teacher in inclusive education? Can we call the
teacher a social engineer of educational space? Is the teacher responsible for the
success of inclusive education? The aim of this article is an attempt to answer
the above questions with a particular focus to clarify the concepts of inclusive
education and social engineering and their mutual connotation in relation to the
role ofthe teacher.

1 INCLUSIVE EDUCATION

Inclusive education, according to the definition adopted by UNESCO is an
education process focused on providing high-quality education, taking into
account the diversity of students' needs, abilities, personality and educational
aspirations, eliminating all forms of discrimination (Plichta; Podgérska-Jachnik,
2012, p. 102-103).

Disseminating the idea of inclusion is educationally, socially and
economically justified. The inclusive educational system should, inter alia, seek
ways in which all children will be able to find their place in a public school and
benefit this fact. According to the social justification the inclusive education is
an instrument of change in social attitudes towards greater openness to
"otherness", and thus minimizing bias and discrimination. Economic rationale is
that the charge inclusive education is much cheaper than maintaining a separate,
specialized education geared to work with different types of students (Plichta;
Podgérska-Jachnik, 2012, p. 103).

Inclusive education can be seen and considered on many levels. Mel
Ainscow identifies six perspectives to understanding of inclusive education
(Ainscow; Booth; Dyson, 2006, p. 15):

1) inclusive education, in which attention is paid only to students with
disabilities and having "special educational needs",

2) inclusive education, in which attention is paid to the students leave school
early for disciplinary reasons,
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3) inclusive education, in which attention is paid to the different needs of
students functioning in risk of social exclusion groups,

4) inclusive education, in which attention is drawn to the conditions of
training and preparation of school for students with various needs, so-
called, "schools for all",

5) inclusive education, in which the needs of all students are important, so-
called, "education for all",

6) inclusive education, in which the development of systematic approach to
education and society is important.

I think that global perception of inclusive education will be most
appropriate. To be able to talk about an effective inclusive education, it is
important to think about education and teaching issues in a broad perspective.

Inclusive education is a common goal for both school system and social
policy perspective. To notice the effects of inclusive action, the school should
function in such a way in order to provide access to a full range of educational
and social opportunities for all students, and thus to prevent isolation and
segregation (Mittler, 2012, p. 2). Inclusive education recognizes that al children
can learn. It respects the diversity of individuals in terms of age, gender,
ethnicity, disability, etc., and there is a part of a wider strategy of promotion of
inclusion society. The inclusive education is also a dynamic process which is
constantly evolving (Zacharuk, 2011, p. 4).

According to G. Szumski the concept of "inclusion" can be seen from the
point of view of the four planes. Inclusion can be a synonymous of integration
education. This term can also be a reference to the quality of non-segregation
education of disabled in the case when the student not only is admitted to a
public school, but he is also included in the group and recognized as a fully-
fledged member of it. Inclusion can also be seen as assimilation - the education
system which takes into account the diversity of the students and it adapts the
school to this diversity. This term can also be understood as the complete
elimination of educational segregation (Szumski, 2006, p. 105).

According to Tamara Zacharuk the educational inclusion refers to the right
of the child to going to the mass school, in which each student is provided with
the support necessary for normal development. Zacharuk notes that enlargement
the practice and school policy of equal opportunities in inclusive education is
important. The author notes that inclusion is not a permanent condition, it is a
process of building a school community that will not only accept, but also
valued dissimilarity (Zacharuk, 2011, p. 2).

Inclusive education can help improve the quality of education for all
students. It can also overcome the marginalization and social exclusion by the
fight against stereotypes which lead to prejudice and discrimination.

112



Hornakova, M., Janogko, P.:
Proinkluzivna klima skoly

The inclusive education is characterized by striving for support and building
process of development of each child. All aspects of the development of young
people are very important. However, to make inclusive education effective, it is
essential that teachers understand the process of development and learning of
children.

An inseparable element of inclusive education is not to stigmatize children
due to any subjective feelings but allow them to be a part of mass education.
Segregation of students based on teacher incomprehensible factors of the
behavior results only in marginalization and social exclusion (Baranowska,
2010b, p. 190-193). According to Wanda Baranowska the perception of the
sources of difficulties at school, the perception of student's chances of success at
school and the level of liking, which the declaration is subject of social
approval, affect the attitude of the teacher to the student (Baranowska, 2010a,
p. 123-125).

The inclusive education should be seen as an aid in the development of
every human being, regardless of the physical, social or emotional obstacles. It
is therefore necessary to have wide vision of education intended for everyone
and implemented in response to the needs of people who are particularly at risk
of exclusion and stigmatization. The vision of education open to the diverse
needs of children and young people, in order to increase the availability and
participation in education available for all people is also important.

2 SOCIAL ENGINEERING

Social engineering is the activity on the social changes that are the results
of conscious and purposeful activity (Podgdrecki, 1966, p. 9). Social
engineering by The dictionary of sociological concepts is "the practical
application of knowledge in the social sciences to transform social reality"”
(Pacholski; Slabon, 2010, p. 180). According to The dictionary of sociological
the term "social engineering” is firstly the theoretical science which engage in
research and analysis of rational and purpose-oriented social activities. It is the
science focused primarily on the effectiveness. Secondly "social engineering” is
aware of the use of scientific knowledge in order to achieve the intended social
purpose or implement targeted social changes (Olechnicki; Zatecki; Zatecki,
2004// 1997, p. 196).

The understanding of social engineering is not clear, and it may contributes
to many terminology misunderstandings. Adam Podgdérecki proposed a narrow
definition, according to which social engineering is a kind of set of
recommendations or warnings concerning the rational transformation of social
life (Podgérecki, 1970, p. 18). According to Podgorecki social engineering can
be seen in many ways. First of all, social engineering is a practical science
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which is a rational change of social reality. As stated by the author, the subject
of social engineering reflection are primarily: the system of education, the
techniques of mass impact, the legal system and the methods to use the power.
The source of social engineering are sociological theorems, principles which are
developed in the course of social practice and reflections of thinkers. Elementary
statements of social engineering are utilitarian assessment, but the assessment of
objectives of the action does not belong to the social engineering (Kojder;
Kubin; Kwasniewski, 2000, p. 25).

The scope of socia engineering can be viewed in three ways. In the first
approach the social engineering refers to the methods and techniques provided
by social sciences which are used in the planning of social change. Social
engineering can also be seen as a separate learning by doing, and its purpose is
to develop the teleological proceedings. In other words, social engineering is
identified only with the process of teleological proceeding as a way of achieving
the intended objectives (Czapéw; Podgérecki, 1972, p. 9-10).

The tasks of social engineering can be seen in the context of the functions
assigned to the social sciences. First, social engineering is shaping public
awareness by providing people the rational tools to description of reality. Social
engineering is also involved in forecasting which impact on the management of
social processes. Thirdly, the task of social engineering is to formulate directives
of rational action, and Podgorecki states that it is directly related to the domain
of social engineering (Podgorecki, 1974, p. 561).

The set of directives mentioned by Podgérecki can be brought into
persuasive, manipulative or facilitative action (Pawelczyk; Piontek, 1999, p. 64-
65). Persuasive activities are characterized by a high degree of openness for
intentions of individuals or groups which control the process of communication.
Using persuasive actions and conviction we can attempt to change the views of
the individual and the controlled group. Using manipulative actions the steering
person or group tries to change the views and attitudes of the population without
its knowledge and against its will. True intentions and goals are hidden. Among
individuals or groups controlled some states can occur (eg. threats) that justify
the application of the measures. The facilitation activities are activities to help
achieve a particular purpose, through the creation of real situations. It may
increase the chances of success in shaping the views and attitudes of individuals
or groups, which could not be achieved by previous forms of social engineering.

In the spotlight of social engineering there are the social objects like sets of
individuals and social groups. In the case of sets of individuals the controlling
process refers to the common characteristics of the individuals, and the results
are individual behaviors directly linked to. Activities of social engineering in
relation to social groups relate to connecting its members social bonds. Impact
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of objects are divided into micro- and macrostructure due to the dimension
(Czestaw, 1974, p. 15).

We can distinguish different types of social engineering activities. The
control system can be expected to cause changes in the objectives and means of
action pursued by the system controlled. It also affects the attitude adopted by
the entity. Social engineering activities may also aim to increase the
subordination or autonomy of the controlled system. They may refer to the
intellectual or emotional sphere and be open or hidden (Pacholski; Stabon, 2010,
p. 181).

In the contemporary characteristics of the social engineering process we
depart from a statement that social transformations are always rational and
conscious, and we can indicate that they are very often unintentional.
Institutions which are attributed to a teleological impact on society use only the
relationships in the social environment. Currently, it can be concluded that
social engineering is a process of extended reproduction of the social order,
during which we can introduce new standards and values in force (Pawelczyk,
2000, p. 101). Social engineering provides the knowledge by which, through the
use of appropriate instruments and measures, we can persuade the individuals or
groups to behavior expected by the interactions perpetrators.

3 THE ROLE OF THE TEACHER AS A SOCIAL ENGINEER
IN INCLUSIVE EDUCATION

In the educational area there are a lot of processes of education. It is
"relatively uniform rational design of social order, social activities (...), the basis
for which there are the education system and educational activities, whose main
objective is to develop of personality” (Surina, 2010 // 2012, p. 14). Educational
space can also be seen as a social area in which there are preserved, as intended
or created, some elements of the culture of the social system, and it is distinctive
from other systems. Educational space may also be constituted by shared values
in the subjective relationships (Pasterniak, 1995, p. 18). In this area individual
creates a personal knowledge of reality alone, and the reality is individually
constructed using the tools of cultural and investigation to understand the
meanings (Balachowicz, 2009, p. 22).

Social space of the educational environment form the individuals, as well
as existing relations between them, based on social norms and cultural symbols.
In addition to the individuals we can see also institutions which constitute
depending systems and governing relationships arising under them (Szmatka,
2007, p. 347-348).
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Who creates educational space? Who is responsible for the rules and norms
that guide the actors in the social relations? Is the form ofthe educational area is
social engineering activity?

The educational space is created by the teacher and the student and the
relationships between them. This space is regulated by school as an institution
which in the child educational area mediates between social environment and
individuals. Very important for creating a cohesive educational space are
relationships that exist between student and teacher.

Lew Siemionowicz Wygotski emphasized the active role ofthe child in the
accumulation of knowledge. However he noted that learning is optimal only in
cooperation with others, and collaborative work (Schaffer; Schaffer;
Wojciechowski; Brzezinska, 2005, p. 225). Adult, as a more competent person,
create external context of child development, and becomes a mediator between
child and the social environment.

In order to direct school's actions toward the external environment and
inclusive education we need teachers who will create just such a reality.
Through their actions they will present the value of inclusive education to
society and different social groups the while negate the hermeticity in action at
the same time. The way the teachers act is the key role because they are able to
shape the actions of young people. If the teacher shows the student the right
direction, he probably will be follow it.

The teachers have a fundamental role in the implementation process of
open and inclusive environment in the area of education (Szumski, 2006,
pp. 23-24). The role of the teacher is to help the child in his individual
development, satisfying his needs and stimulate new ones. To be able to do this,
the teacher should implement school educational goals, and not just close up in
their socio-organizational structure. The teacher should goes outside the school
processes, too. The school, which does not see the influence of the environment
and does not stimulate efforts to global development is not as a fully-fledged
support the development of the individual.

According to Margaret Reynolds, the knowledge, beliefs and the teacher
value system are important elements in the process of creating educational
inclusion (Reynolds, 2001, pp. 465-476). The teacher has a very important role
in defining and shaping the future of the students, and thus the entire society.
However he can play both a positive and a negative role in shaping the identity
of students (Welskop, 2013, p. 126). The teacher's task is to develop the
students' ability to choose such a course of action that will be the most optimal
in the context of the "adult" social life (Kosiorek, 2011).

In the educational space the relationships between teacher and student are
constituted by communication between them. Implications for inclusive
education has both verbal and non-verbal communication. Communicating, as a
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one of form of social engineering, open to the creation of a common educational
space (Sztejnberg; Sztejnberg, 2006. p. 86). Open communication between the
teacher and student, running in an atmosphere of acceptance, understanding and
trust, strengthens relationships between individuals and groups (Okon, 2003,
p. 51). Due to the compatibility and coherence of communication and the ability
to adapt to diversity, the teacher can effectively endeavor to change the social
reality, emphasizing the need to promote inclusive education. Communication
with people different from us requires awareness that individuals in the
community use the specific ways of perceiving the world. Lack of skills for
effective communication always leads to confusion (Tana$, 2013, p. 63). It is
also important that social engineering is not turned into a manipulation, and thus
a kind of symbolic violence which is hidden from the awareness of the
individual that accepts information as self-evident, natural and justified
(Kosiorek, 2008). The teacher in the process of communicating with the student
transfer the patterns of social action by the hidden curriculum. It affects the
process of inclusive education. Awareness for activities of the teacher is
important if we want the open communication based on the tolerance towards
diversity.

CONCLUSION

In my opinion the role of the teacher as the social engineering is
undeniable. Creating of educational space by transformation of social reality is
the social engineering activity. The teacher consciously or unconsciously, using
scientific knowledge, aims at achieving the goal like inclusive education.

The teacher is often not aware that his activities are example of behaviour
for his students. If the teacher will be open and inclusive education will be his
goal, this example can be copied by students and inclusive education can
become the future education. The teacher is the key to success here. He is an
engineer of educational space.

It is substantial not to see social engineering as the negative activities
involved in manipulating individuals or groups to achieve intended goal. The
negative connotations of the concept of social engineering are inevitable,
because the contemporary world uses all forms of influence on people. I would
like to note that without the teacher who accepts, consciously or unconsciously,
the role of social engineer we could not talk about the success of inclusive
education. Acquired knowledge as a part of the socialization, without the
introduction of new norms and values, could prove to be insufficient, and the
wide inclusive education would only remain a theory.
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